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seat between 300 and 400 people, and alternative lines for vegetarian and kosher 
food exist. Yale undergraduates appear to be generally satisfied with the dining 
program, appreciating the enjoyable social setting and good food (though some 
would prefer to be on their own). 

Harvard's dining program is comparable to Yale's. "Graceful dining" in a com­
munity setting is considered to be a part of a student's education. All students 
are required to be on a 21 meal unlimited seconds plan. All freshmen are housed 
in one area on campus and eat together in a common dining hall. There are 14 
undergraduate Houses for upperclassmen, who eat in the dining hall of the House 
in which they live. Although the required dining program consists .. .,of 21 meals, 
the average number of meals eaten per week is 14. There are monthly dinners 
with the faculty associated with each House. Overall, the quality of food gener­
ally seems good, and tries to accommodate a variety of dietary regimens. There 
are typical complai_nts about overcooked vegetables, etc. Some students make 
periodic efforts to:-have the university provide a greater choice of meal plans, as 
alternatives to the 21 meal plan. However, such a change is viewed as weakening 
the sense of House community and closeness. 

Dartmouth services its entire undergraduate population in one central facility, 
which is divided into five different dining areas. This facility stays open prac­
tically all day from 6:30 a.m. until 7:00 p.m. with a 45 minute break between 
breakfast and lunch and one and a half hours between lunch and dinner. In the 
evening, separate parts of the dining hall serve as a snack bar and pub. Only 
freshmen are required to be on a meal plan and may choose from a 21 or 14 meal 
plan, while upperclassmen may choose from the 21, 14, 10, or 5 meal plans, all 
of which are unlimited seconds and may be used on any day for any meal. Stu­
dents may use their ID cards to charge meals at the snack bar or dining hall 
(though charged at a higher rate than the commons price). If a meal ticket is 
forgotten, the meal can be charged; the student has a specific period of time in 
which to provide the meal ticket and remove the charge. The food is perceived 
to be of good quality and there is usually a variety of types of food to choose 
from. 

Boston College has a very versatile dining system for its 12,000 students. For 
the most part, B. C. operates large central facilities rather than dormitory-based 
dining halls. A commons plan, which is a minimum of 660 points, is required of 
all students living in dormitories without kitchen facilities. Most on-campus 
freshmen live in these dorms. Points, which can be bought by any student in 
books of 165, are worth $0. 66 each and can be used in the wide range of B .C. 
food service facilities. These facilities include cafeterias, a nice restaurant 
(the Faculty Club, which is op~n to students two nights a week), a fast food 
facility, a grocery store, a deli, and snack bars. Students may also use their 
points to buy meals for guests in the Faculty Club. The B. C. dining service 
also includes a college bakery. A campus-wide student-administration Commons 
Committee plays an advisory role in reviewing dining program policies and 
complaints. .. 
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APPENDIX C: Historical Persoective on Goals of the 
Undergraduate Residential Program* 

As the exercises of the school begin at nine o'clock in the morning, and end by 
five o'clock in the afternoon, students may conveniently live in any of the nearer 
cities or towns... The cost of board and rooms in Boston and the neighboring 
cities and towns need not exceed six to eight dollars a week. 

-- From MIT Bulletins 1910-1915 

One of the many reasons for moving to a new site was the need for improvi g· the 
living conditions of the students... To provide adequately for these men ... , it 
is imperative that dormitories should be provided as soon as practicabJ,e. 

Richard C . Maclaurin 
Report of the President, 1916 

Education is to be found not only in the classroom and laboratory but in the experience 
of living with one's fellows in an environment stimulating to intellectual activity and 
conducive to the development of community responsibility. We want to carry further 
the development of an environment at MIT which performs in the broadest sense nn 
educational function itself, not in a passive way but in a dynamic way. The whule 
complex of living facilities, activities, and atmosphere must be skillfully arrang;cci to 
provide the kind of environment that contributes to the development of leadership, 
breadth, and standards of taste and judgment among our students ... 

James R. Killian, Jr. 
Inaugural Address, 1949 

In 1956, a special committee chaired by MIT alumnus Edwin R. Ryer '20 strongly 

supported the continuing development of a residential system "which has as Hs J>J'i-­

mary function the furtherance of the education of our students." To members of that 

committee, education meant more than intellectual competence; it meant personal, 

social, and spiritual development through which students would learn to live more 

happily and more at ease with themselves and others. Education included the develop­

ment of individual values and standards and an acceptance of individual and shared 

responsibility, combined with tolerance and respect for the views of others and a 

sensitivity to their needs. These traits, the committee concluded, are best fost .red 

in an environment responsive to individual growth and conducive to social, as well 

as intellectual, interaction. Creating this kind of supportive and enriching living· 

environment has been the primary objective of MIT's residential program.* 

* Taken in part from materials researched by the MIT Development Office in S\JJ.>l o,·t 
of undergraduate housing at MIT. 
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The fullest realization of the educational potentialities of a residential system will be 
secured as active participation by the Faculty is facilitated and as responsibility is 
assumed by and authority is delegated to students for management of their own resi­
dential lives and the maintenace of good living and study conditions. 

-- Ryer Report, 1956 

A university ... is justified in undertaking the conduct of a residential system only 
insofar as it makes that system serve the purpose of education... The potentialities 
which such residence affords for mental stimulation, social development and maturing 
responsibility among students, for closer relationships between students and Faculty, 
and for general participation in a widening range of intellectual, aest~tic, and rec­
reational comm unity affairs are increasingly being realized. Full achievement of all 
of them is a prime goal of the whole endeavor. This is the basic philosophical reason 
for a residential system. 

, Ryer Report, 1956 

The Ryer Committee emphasized the importance of developing each house as a self­
sustained unit. Particular emphasis was placed on the importance of dining facilities. 
The Committee stated: 

Pleasant and relaxed dining within the student's own house can and should 
be a significant educational experience. Very few other occasions can so 
profitably be utilized for the exchange of ideas between students and their 
elders. 

We endorse the inclusion of appropriate dining facilities as a most necessary 
part of any new or remodeled residential construction. The dining room should be 
designed in such a way as to serve a number of auxiliary purposes ... 

-- Committee on Student Environment, 1963 

If we recognize dining -- particularly the evening meal -- as an important element 
of residential life, we must not only provide the appropriate space and quality of 
food and service but we must also provide time in each student's schedule to per­
mit him to participate in various facets of educational life. 

-- Committee on Student Environment, 1963 

The essential difference between a simple dormitory system and a collegiate resi­
dential system is that the work of the former can be done practically as well by 
private rooming houses whereas the work of the latter is feasible only where teachers 
are to be found whose concern for the welfare and growth of their students is so 
great that they are prepared to share their own lives with those of their students ... 
It is a society where age, giving whatever counsel and sagacity it can to youth, is 
in turn stimulated and strengthened by youth's questioning, curiosity, and vitality. 

-- Frederick Gardiner Fassett 
Dean of Residence 
1966 Report to the President 

• 
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A number of specific changes have been introduced with the aim of increasing the 
flexibility of the undergraduate program and offering the student more freedom of 
choice ... 

While the intent of the changes has been laudable and some of the results clearly 
beneficial in certain aspects, the overall consequences have fallen far short of what 
ought to be our goal. By ending the block grouping of freshmen, we have practically 
eliminated the chance that a student will see a familiar face from one class to the next. 
~luch of a student's experience of MIT as an undergraduate is acquired in a diverse 
set of living groups, separated both physically and intellectually from the classroom. 
Although he is a member of an intellectually elite group of undergraduates, he does 
not share the intimate knowledge of his fellow students that is possible in small under-
graduate colleges. 

-- Report of the Commission on ~!IT Education, 1 ~70 

Other aspects of the environment also call for comment. The prevailing values of 
this institution plac~ very great stress on productivity, efficiency, action, organi­
zation -- to the detriment of more contemplative, casual and spontaneous modes of 
intellectual life. Certainly these former q uahties are great virtues, but in excess 
they work ag-ainst reflectiwiess about purposes and values and tend to make 
difficult the kind of ongoing self-consciousness about the larger meanings and con­
sequences of one's work that we always need. MIT has the appearance of great 
busyness and terrific efficiency, but not of great reflectivenss -- an impression 
conveyed by more than one visitor to this university. The very fact that we have 
"awakened" to find ourselves uncertain of our purposes and direction lends weight 
to this judgment. It would be easy to caricature what we have in mind; the point 
is difficult to make but we feel it must be made. There is a relentless, driven quality 
to life at MIT that leaves little room for quieter intellectual activities, for the kind 
of moderate slackness that is often a condition of creativity and genuine communica­
tion. To some extent this is inescapable; we must accept the paradox that the serious 
pursuit of knowledge requires in some measure a narrowing of attention and a con­
centration of energy; that a certain intensity and singlemindedness are necessary 
conditions for intellectual discovery and intellectual excellence and surely for pro­
ductiveness. But these are not conditions we have to worry about creating at MIT. 
Rather the opposite is true. We need to think about ways of somewhat slowing the 
pace of life here, the better to evaluate our activities and reorient, when necessary, 
our search for new knowledge by taking into consideration more consciously than 
we now do the ends we wish to serve or fulfill. 

-- Report of the Commission on MIT Education, 1970 

In many ways MIT is a fragmented community. This is yet another aspect of the 
environment we must consider. The dominant ethic at the Institute is one that urges 
individual striving and individual excellence -- this despite the tradition of collabo­
ration and sharing that is so strong in science and engineering. To be sure, much 
collaboration does go on at MIT -- for example, many projects are genuinely collec­
tive efforts. In both oblique and sometimes systematic ways we do learn from one 
another and assist one another. Yet the Commission feels that there may be too 
much stress on individualism and not enough on a community of effort and purpose 
at the Institute. This is, unfortunately, especially true of students at MIT, who, 
even though there is a visible reaction against competitiveness among them, still 
strive so hard to excel as individuals that they do not adequately learn what genuine 
cooperation is. The result is the perpetuation of a kind of isolation and alienation 
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among them that makes the experience of other perspectives and values difficult. 
The strong individualism that is a result of achievement-orientation works to diminish 
a sense of community and reduces the opportunities for a kind of casual, humane 
learning -- about how others think and feel -- that no curriculum can produce. The 
more we are isolated from one another, the less adequately we know what it means 
to be fully human. This is true not only of the students at MIT. The faculty mem­
bers are submerged in their work, separated by their functions, isolated by rituals 
and status arrangements, kept apart by professional preoccupations, imprisoned in 
specialized languages, scattered throughout an enormous academic city. They are 
turned in on themselves in a variety of private enterprises. Even physical condi­
tions and arrangements are not conducive to a strong sense of community: many 
students and most of the faculty of necessity live at some distance from the Institute; 
and the various departments and disciplines at the Institute are not onl.o' intellectually 
but physically separated. These are problems for which there are no clear answers 
and for which in some instances there are no answers at all. But the real fact of 
our fragmentation is something we ought constantly to bear in mind and try to over­
come in whatever ways seem feasible. 

-- Report of the Commission on MIT Education, 1970 

The importance of the residential experience in conditioning values, attitudes, patterns 
of socialization, and choice of friendships cannot be overemphasized. The student 
members of the CSE have repeatedly emphasized both the potential and the actual 
effects that living in an MIT house has had on their own development as responsible 
adult citizens, and on the development of their friends and neighbors within the 
houses ... 

Since it has been well known for some time that the living group is the setting where 
students spend most of their time and make most of the social contacts that condition 
values and attitudes toward other people, it is very tempting to regard the residential 
system as "a powerful non-curricular agency which can be utilized to facilitate the 
realization of the full purpose of education, 11 in the language of the Ryer Report(p. 19). 
By providing optimal facilities, personnel, and other resources, one has hoped to 
achieve such values as "leadership, breadth, and standards of taste and judgment 
among our students, 11 "development of personal and social responsibility, as well as 
the formation of patterns of behavior, thought, and spirit which will best foster the 
students' living happily and generously," "the development of qualities which in simple, 
old-fashioned terms we call character. I am talking about such qualities as judgment, 
fortitude, integrity -- the virtues that mark men as civilized -- and I include, too, 
the sensitivity and understanding that come from close relations with other students 
and faculty." (1963 Report, p.13-17 passim.) 

We wish to make it clear that the CSE is in complete sympathy with these lofty ideals. 
We would like to see them develop in MIT students, and we believe that the Institute 
does have a responsibility to promote any agencies that can help in achieving them. 
Indeed, we believe that in 1972 they are probably even more important than in the 
past. With the rapid growth of science and technology in recent decades, and the 
dominance of their ideas as well as products within our contemporary culture, scien­
tists and engineers find themselves placed more and more in positions of leadership 
and responsibility in society. MIT as a whole has recognized the necessity for its 
graduates to become more deeply concerned with the human and moral consequences 
of their work, and it is universally agreed that it is no longer enough to produce 
people with mere technical training for a profession, even if this training is of the 

• 
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highest quality. Furthermore, we know that a good experience within the residential 
system has in many individual cases been a crucial factor in developing such respon­
sible attitudes. 

Nevertheless, we are very much aware, and the Sommerkorn Report has rightly 
emphasized, that there often seems to be a considerable gap and discrepancy between 
these high ideals and the day-to-day realities of dormitory existence. As a result 
many students come to be cynical, and to regard these values as mere pious plati­
tudes. For it is very unlikely that one can cultivate any specific values or attitudes 
by conscious effort and policy within an existing system, and in view of the diver­
sity of today's students, any attempt to do so may appear to be forcing them into 
an artificial and undesirable mold. The same system, and the same institutions. may 
have wholly different effects on different people. Furthermore, these effects are 
often indirect, and their ultimate influence on a student's adult life may be quite 
different from what he or any outside person might predict at the time. If the effects 
of dormitory residence on each individual's overall education cannot be fully pre­
dicted, they can hardly be directed or controlled. 

-- Committee on Student Environment, 1973 

In view of our emphasis on diversity as both a fact and a positive value, what then 
should the residential system hope to achieve, and how should it go about trying to 
achieve this? We believe that the main social goals which are both desirable and 
feasible are to give each student the maximum opportunity to find an individual life 
style that will be best suited to his own temperment, needs, and goals, and will 
enable him to realize his highest potential as a scholar and person, while at the same 
time recognizing that he can do this only in a community where others have similar 
needs and rights. Secondly, we wish to maximize the social interaction among these 
diverse students, in the hope that through such meaningful interaction students 
will come to tolerate, to appreciate, and finally to learn from the individual pecu­
liarities of each other. If these two goals can be achieved, they should in turn pro­
duce creativity, broadening, social maturity, and the other desiderata which previous 
reports have emphasized. 

In order to achieve this we must provide the broadest possible range of facilities 
and opportunities for social and living styles, as well as personal contacts. Further­
more, these must be offered in an open, free, and non-compulsory way, where each 
student then decides what response is most appropriate for him or her. Students 
should have ample information about these facilities and ample opportunity to use 
them, but never be forced to do so. Under these circumstances a student may be 
content to ignore many of them, and thus it is not a failure of any part of the resi­
dential system if it is valuable only to a minority. 

At the same time, it is essential to provide sufficient flexibility so that students can 
experiment and change life styles and friendship patterns during their undergraduate 
careers. Students tend to be open and experimental at a crucial period in their lives 
between parental control of the family home situation and the later responsibilities of 
providing for their own spouses and children. It would be most unfortunate if stu­
dents were encouraged to get into the first convenient rut at a time when they have 
this freedom, and are most capable of taking advantage of it. They should have the 
right to make mistakes and then start anew. Diversity and flexibility breed a creative 
tension, and for both the individual student and for the system as a whole, they are 
the best antidotes to policy errors on the one hand and stagnation on the other. 

-- Committee on Student Environment, 1973 
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The CSE has supported the abolition of compulsory commons in the past, and its 
recommendation to this effect in 1970, along with various student pressures, was 
instrumental in the Institute-wide conversion to a voluntary commons system in 
1971-72. Students wish to move off campus and do their own cooking for a 
variety of reasons, including: 1) they can eat more cheaply, 2) they can get 
better food, 3) they like to cook, and 4) cooking together can promote closer re­
lations among suitemates or other groups of friends. In addition, the compulsory 
aspect of commons is unappealing to students who might want to eat in a dining hall 
on occasion, especially if they do not take all the meals served or eat at more irregular 
hours. Although the dining halls are being run at a loss under the new system, and 
the Burton dining hall has not been reopened, we recommend that commons continue 
to be only on a voluntary basis. Despite efforts to improve the quality and variety of 
food, student sentiment against ft remains too strong to warrant a retur~ to the old system. 

Nevertheless, we believe that something significant has been lost in this change. While 
this did not always happen, there were certainly many occasions when the 1963 Report's 
claim(p. 37) that !!Plea~ant and relaxed dining within the student's own house can and 
should be a significant~..educational experience. Very few other occasions can so pro-
fitably be utilized for the exchange of ideas between students, and between students 
and their elders." was fulfilled. Since everyone was required to take part, common 
meals were an important force for unifying a floor or entry. In addition, it was an 
excellent opportunity for those students who wanted to meet other house residents 
from different floors without either one having to go to the "territory" of the other. 
In addition, it gave housemasters and tutors an excellent chance to meet students both 
within and outside of their living groups without having to extend formal invitations. 
It was an excellent opportunity for them to play the educational role described above 
in a very informal way, without the work of having to prepare food and drinks for 
groups of student visitors. Since there is not comparable opportunity to meet and be 
seen by the whole house, they must make more of an effort to make themselves visible, 
and their job is made more difficult. It is certainly possible that the same sort of 
exchange of ideas and quality of conversations may occur on a smaller scale among 
groups of students who are cooking and eating together. However, they lack the 
possibility of a group whose size and composition, as well as the topics under dis­
cussion, may vary considerably in the course of a lengthy and relaxed meal. Efforts 
need to be made in other areas to recapture the values that the common dining hall 
was able to provide. 

-- Committee on Student Environment, 1973 

If MIT is to meet fully its responsibility to educate the men and women who will be­
come future leaders in our society, it must actively promote the development of those 
traits of character, intellectual habits, and standards of conduct and achievement 
essential to wise governance of society. It is this noble purpose toward which the 
educational experience at MIT is aimed, and to which its residential program contri­
butes so heavily. 

-- Chancellor Paul E. Gray 
Dedication Ceremonies, 
New West Campus House, 1977 

• 
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- 81 - ( For Discussion 
1/19/79) 

APPENDIX D: Recommendations to the Program Planning 
Group from the Committee on Campus Dining 

I. Introduction 

An important goal of the Committee on Campus Dining is to develop the dining com­
ponent of a residence program which, together with the academic program, responds 
to the rich diversity of the MIT community and offers students broad opportunities 
for growth. It is therefore important that the dining facilities planned for the new 
dormitory be considered in the broad context of a future residence program and not 
just as another component of the current food delivery services. 

The Committee on Campus Dining is still in the process of reviewing the wide range 
of dining programs at ~IIT, and expects to make detailed recommendc?tions later this 
spring. There would be obvious advantages if the new dormitory could be planned 
in the context of these recommendations. Although the time constraints do not make 
this possible, we feel that the recommendations being made with regard to the new 
dormitory can ·be e.valuated in terms of current identifiable needs, and are consis­
tent with the longe'r-term possibilities being explored by the Committee. 

It is envisioned that the dining facilities in the new dormitory will be an important 
component of a much more diverse and flexible far west campus dining program that 
would address several of the perceived shortcomings of the current dining options. 
We urge that our recommendations not be viewed in the context of MIT dining today, 
but rather in the context of the ongoing effort to strengthen the overall program. 

II. Recommendations 

A. That the new dormitory contain a central dining room /multi-purpose function 
area 

There is a need for a multi-purpose area for large social functions and 
meetings to serve both New House and the new dormitory residents. 

The MacGregor dining room is not capable of handling the expected increase 
in volume at dinner time, nor can it accommodate increased participation in 
dining service programs resulting from future program changes or improve­
ments. 

The dining room could also serve some graduate students at the west end 
of campus, particularly Tang Hall, who currently do not have access to a 
conveniently located dining facility. 

It is important to address the problem of geographical isolation by developing 
a unique dining program (see subsequent recommendations) which would 
draw people to the west end of campus. 

The Committee feels strongly that the dormitory-based dining room offers 
students a convenient, supportive, and integrated residential experience, 
and facilitates interaction among undergraduates, graduate students, faculty, 
and staff within the residential setting. We feel this is a compelling argu­
ment against reopening the Burton House dining hall to serve the needs of 
the far west campus. 
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B. That the dining program for the far west campus provide diversity of dining 
options 

0 ffer an a la carte option. 

Operate the new dining room after supper (until midnight) as a grill/pub/ 
coffee house with more substantial .:>fferings than the typical dormitory 
snack bar. 

Provide dining opportunities seven days per week. 

Explore possibilities for coordinating the operation of the new racility and 
MacGregor dining hall in order to reduce costs and provide variety. Examples 
might include using only one of the dining rooms during breakfast and lunch, 
sharing kitchen support facilities, offering wider variety of supper menus 
( such as a "nice restaurant," delicatessen-type fare, soup and salad bar, 
etc. -- to be 'determined) , or providing facilities for an in- house bakery 
operation. 

C. That careful consideration be given to ambiance and central location of the 
dining room 

Provide aesthetically attractive decor ( possibly including a river view and 
fireplace) in keeping with the variety of social functions such a space can 
serve. 

Integrate the dining room within the central circulation system which in­
cludes entry way, mail boxes, desk, lounges, recreational areas, etc., 
with connection directly to New House. Such a design would permit in­
door passage among the three dormitories with regard to dining oppor­
tunities. 

Provide for movable partitions and furniture to accommodate various uses 
of the room. 

D. That some provision be made for student cooking 

Include a "country kitchen" capable of handling special group functions. 
(McCormick's country kitchen has a capacity of about 70, but the typical 
use by students does not exceed groups of 35.) 

Provide a cooking area, in close proximity to the dining room, with three 
kitchen modules for use by students with special cooking needs. The Com­
mittee urges that the use of these kitchens be coordinated by the house 
government to enhance the effectiveness of their use in the overall resi­
dential program. One of the dining working groups has suggested (though 
not yet discussed by the Committee) that a small sink and counter area be 
incorporated in the lounge areas throughout the house, specifically for 
snacks (not major cooking). 

• 

.. 
., 
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III. Subsequent Planning 

The specific aspects of the dining program in the far west campus will be considered 
further in the context of the full recommendations of the Committee on Campus Dining 
and its various working groups. The above recommendations are intended to address 
the more pro.gmatic components needed to begin planning for the physical facilities . 

... 
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APPENDIX E: Dining Review Participants* 

John Kassakian **, Department of Electrical Engineering and Computer Science 
(Chairman, Committee on Campus Dining) 

Nelson Armstrong, Student Financial Aid Office 

Julian Bein art, Department of Architecture; Faculty Resident, Burton House 
(Temporary Chairman, West Campus Working Group) 

Anitta Bliss, McCormick, '81 

Dorothy Bowe**, Student Financial Aid Office 

Eugene Brammer**, Housing and Food Services 

Adrienne Catanese, Senior House, '81 

Mark Connelly **, ·Ashdown, Graduate Student 

Dean Daniels, MacGregor, '81 

Marcia Dearborn, Walker Food Services 

Donna Duerk, Graduate Student 
(Staff to the Committee) 

Ilse Evans**, Department of Humanities 
(Chairwoman, West Campus Working Group) 

Michael Fink, MacGregor, '81 

Will Frazier, Ashdown, Graduate Student 

Joseph Gehret, New House, '80 

Adina Gwartzman, East Campus, '81 

Leo Harten, Ashdown, Graduate Student 

Audrey Hartman**, McCormick, '82 

Holliday Heine, Office of the Dean for Student Affairs 

John Hengeveld, East Campus, '80 

Adrian Houtsma, Department of Humanities; Faculty Resident, East Campus 

David Kaus, Burton, '80 

Bonny Kellermann, Office of the Dean for Student Affairs 

* Including participants for part of the year. 

** Member of the Committee on Campus Dining; Bliss, Harten, and Reddig were 
added to the C .c .D. in the fall of 1979 to replace members who graduated. 

.. 
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Robert Klein, Burton, '79 

Betty Larsen, Electric Power Systems Engineering Laboratory 

Edward Leonard, Food Services 

Edward :'.laby, Graduate Resident, East Campus 

Jeffrey ~lacklis**, Senior House, '80 

Charles ).lark ham, Sigma Chi, '81 

Bora :'llikicn, Department of ;\Jechanical Engineering; Faculty Resident, Senior House 
(Chairman. East Campus Working Group) .. 

Athena L'l-loundalexis 
(Stuff to the Committee) 

Larry ~ ummy, Graduate Resident, Baker 

Janos Pasztor, Graduate Resident, Senior House 

Rhonda Peck**, ~·JcCormick, '81 

Daniel Perich*"', Random Hall, '81 

Dean Phillips**, Baker, '80 

Andrew Reddig, East Campus, '81 

Charles Rohrs**, Graduate Resident, MacGregor 
(Chairman, Baker/MacGregor Working Group) 

Alice Seelinger**, Office of the Dean for Student Affairs 
(Executive Secretary, Committee on Campus Dining) 

Finley Shapiro, East Campus, '80 

Michael Shatz, New House, '79 

Robert Sherwood**, Office of the Dean for Student Affairs 

Ann Stevens**, East Campus, '79 

Dianne Thilly, Patent Office; Senior Tutor, MacGregor House 

N afi Toksoz, Department of Earth and Planetary Sciences; Faculty Resident, Baker 
House (Temporary Chairman, Baker /MacGregor Working Group) 

Michael Wax, Burton, '79 

Constance West, Baker, '80 

David Wiley**, Office of the President and Chancellor 

Charles Zukowski, New House, '81 

-- -- -··•-·-•···-··--------




